Abstract: Literary text analysis is part of the Language Arts and The Language and Literature
Introduction
Literary text analysis in primary schools in the Republic of Macedonia is a part of the school subject Macedonian Language which consists of several teaching areas: Language, Literature, Expression and Creation, Media Culture, and Reading and Writing for Beginners (for the lower grades), Listening and Speaking (1 st grade). Literary text analysis in the primary education has specific aims: to develop the culture of reading and aesthetic awareness among the students, broaden the students' perspectives and enable rapport between the text and the reader, and to provide the students with the knowledge of theory of literature regarding the literary genres, the specific literary features of various literary texts, such as figures of speech, versification features, types of speech in drama texts, compositional elements of drama plot, the knowledge about the characters in narratives, etc.
The primary school curriculum in the Republic of Macedonia for the subject Macedonian Language is built upon the concept of identifying educational goals and objectives that are accompanied by educational contents and proposed methodical solutions. Teachers can decide whether they will follow the instructions that are in accordance with the educational goals, meaning that they can decide which teaching methods are the most appropriate to be used in the classroom.
Teaching methods are not easily defined, given the fact that pedagogical concepts may influence the conceptualization of the teaching method. According to the traditional definition, the term method refers to an activity that is clearly defined regarding the aim, the constituents and the implementation procedures, and the teachers should fully understand it in order to practice it in proper manner (Desinan, 2011:146) . In addition, is it possible for the scholars to discuss the perfect teaching method that can be applied in many different areas of human learning?
As the human society develops, teaching methods also develop and change. The most common perception of the teaching practice is the process in which the student is expected to listen, absorb, receive, react, reproduce, and to repeat, as a result of the behaviorist influence. Thus, the methods such as lectures, conversations in which a teacher plays the main role as the owner of the knowledge, directly instructed individual work, and direct teaching are among the teaching methods and approaches most practiced in schools (Arbunić, A., Kostović-Vranješ, 2007; Pale, 2013) . Behaviorists have created the educational approach based on the stimulus-reaction relationship, i.e. a teacher as an active subject that produces and gives knowledge, and a student as a passive object that receives knowledge, reacts, reproduces or paraphrases. The constructivist point of view, (Jančić and Hus, 2017) based on Piaget's work, takes into account the learner and his/her ability to construct knowledge, make meaning and absorb knowledge in order to make sense of it and to translate it into skills. Similarly, problem-based learning (PBL) is also proposed, based on the ideas of Dewey (2001) about the democratization of education and his notion of learning by doing, meaning that the child learns best from the experience, i.e. from everyday contexts. The problem-based learning is defined as a learning method which involves student-centered learning in small groups in which students are engaged in a situation that provokes their thoughts in order to solve specific problems. The process of providing answers as possible resolution to the problem is, in most cases, guided by an expert (Barrows, 1980) .
On the other hand, transmissive teaching strategies are more economical and less timeconsuming, which places transmissive methodology among the most exploited contemporary methods (Desinan, 2011) . Transmissive strategies are viewed as consisting of memory-based teaching methods, while the modern strategies -as consisting of the methods based on thought. The latter can take various forms, but they all have one main purpose -to make the meaning or learning meaningful (heuristic approach, problem-based learning, discovery learning, research-based learning, etc.).
According to Maksimović and Stančić (2012) , teachers consider monologue (lectures, description, explanation, etc.) and dialogue (conversation, discussion, etc.) as the most efficient verbal teaching methods, primarily because they are economical: teachers can cover a lot of teaching material in a short period of time, and they provide opportunities for teachers to work with many students. Maksimović and Stančić point out that the teachers who teach science use illustrative and demonstrative methods on a regular basis, while teachers of social sciences and humanities mostly resort to verbal methods. The authors also express their concern that the individualization of the teaching process is at a very low level because teachers do not consider the specific features of individual students when they choose the teaching methods to be used in the classroom. In addition, although pair work and group work provide students with the environment in which they can interact with each other, solve problems, and discover new things, verbal methods and frontal work (direct teaching) prevail in the classroom. Sert (2005) explores the advantages and disadvantages of pair work in comparison with individual work, and concludes that pair work enables students to obtain better results in terms of achieving educational goals in the English language and improving the quality of communication and interaction among the students.
It is also worth mentioning that the latest research on teaching methods, especially the studies involving the comparative analyses of the modern and traditional methods, favor the modern methods that take ICT into consideration (Matijević, 2000; 2014) . For example, Francišković (2012) proves that the modern methods that include the multimedia teaching tools and the Internet as a source of information as a part of the localization of the text have a positive effect on the reception of the literary excerpts, students' interest in reading, and on motivating the students to read the whole books.
Methods
The aim of the research was to answer the question whether teachers use different types of work and teaching methods in the process of literary texts analysis relative to the students' age. We formulated the main hypothesis H as follows: The research data were obtained by using a specially designed questionnaire consisting of open, close and combined questions related to didactical and methodological issues, the articulation of primary school lessons dealing with the literary prose text analysis, as well as the time assigned for each activity. The teachers were asked to present the methodological approach that they use on a regular basis with their students.
The sample consisted of 75 primary school teachers (N=75) (early primary school teachers (Grades 1-4) and teachers of Macedonian language and literature (Grades 6-9)) in the Republic of Macedonia from Bitola, Prilep, Struga, Ohrid, Kavadarci, Strumica, Makedonski Brod, and Kichevo and the surroundings identified by random sampling.
The data were tested with ANOVA -single factor test, followed by the formulation of the null hypothesis that there is no difference in the usage of different teaching methods or different types of work in the classroom in each grade. Qualitative analysis was applied to describe the features of the methodological approaches used by the teachers.
Results and Discussion
In order to test H1 hypothesis, we tested H1.1-H1.7 by formulating the null hypotheses (H1.1.0-H1.7.0), assuming that there is no significant difference among the different primary school grades regarding the usage of seven different general teaching methods such as demonstration, text, discussion, conversation, lectures, oral expression and creative writing in the process of analyzing literary prose texts.
We failed to reject the null hypotheses H1.1.0-H1.7.0, because of the p-value>0.05 in all 7 cases (Table 1-Table 7 ), and F1.1-F1.7<F crit ., df= (65,6) or (64,6) . In other words, we can reject the alternative hypotheses H1.1-H1.7 and conclude that the implementation of different teaching methods in the literary text analysis in primary education does not depend on the age of the students. The chart below (Chart 1) shows that apart from text and conversation as the most frequently used teaching methods in all grades (3-9), teachers also use students' oral presentations, discussion and lectures in the process of analyzing literary prose texts. Demonstration and creative writing are the least used methods. Given that we did not reject the null hypotheses regarding the implementation of teaching methods in the process of analyzing literary prose texts, it could not be proved that there is a difference among the types of teaching methods that teachers use relative to the age of the students, which is quite surprising. For this reason, we conducted the qualitative analysis of the articulation of the lessons in each grade and discovered that though teachers may not use different methods, they do practice different variations of the very same method relative to the age of their students. For instance, teachers use text-method in the lower primary grades mostly for reading age-appropriate texts. Third-graders are still achieving the goals of the basic language literacy, i.e. they learn to be fluent readers and writers, whereas in the fourth grade, there are still students who have difficulties with reading and writing. Consequently, text reading in the lower grades usually amounts to reading aloud for the purpose of connecting the psycholinguistic and motoric skills that are necessary for reading. The students are still struggling with connecting the code and the meaning -both denotative and connotative. It is important to say that the first reading of the text is mostly done by teachers, which differs from the first reading in the higher grades where either a skilled student reads aloud the prose text or students are given some time to read the text individually. In some cases, the students are expected to have read the text at home as part of their home assignments. Conversation method is used differently in the lower and higher grades. Teachers pose very simple questions in order to check whether the students have understood the text in the lower grades, and then they proceed with more complex questions for the purpose of making personal connections with the text. In the higher grades, teachers help students to understand the text only by encouraging them to identify the unknown words, and after the words are explained by using specific strategies, they lead the students into a discussion about the aesthetical values of the analyzed text, the features of the characters from philosophical, psychological, sociological perspectives, the ethical issues found in the story, etc. Interestingly, the teaching time increases exponentially with the grades. In the beginning, students learn simple concepts of the literary theory, and later on, in the higher grades, they learn more complex concepts and definitions of the literary elements such as plot, characters, genre, literary devices, types of narration, and so on. Therefore, the time for lecturing increases. Demonstration as a method is rarely used by the teachers, while in the 9 th grade it is not even on the list of recommended methods. When it is used, especially in the lower grades, it usually amounts to teachers showing a picture at the beginning of the lesson in order to motivate the students for work. In most cases, teachers simply point to the picture in students' textbooks, which is not enough neither for the process of the text localization, nor for motivating students to read the text. Creative writing is a very powerful method for provoking students' thoughts, but it is rarely used, especially in the higher grades.
In order to test H2, we tested H2.1-H2.4 hypotheses by formulating four null hypotheses that are assuming that there is no significant difference among the data gathered from all seven groups (grades 3-9) regarding the usage of the types of students' and teacher's work in class (social types), such as whole class work, pair work, group work and individual work. The variances of the groups were compared by using the ANOVA -single factor test.
The results indicate (Table 8 ) that the samples are not equal regarding the variances for the factor -whole class work (F 2.1 (6,65)=3.735403, p<.05). Therefore, we rejected the null hypothesis H2.1.0, and accepted the alternative one -H2.1. We can conclude that the implementation of the whole class work in the process of literary text analysis in primary school depends on the students' age. We failed to reject the null hypothesis for the second factor -pair work (Table 9) , because F 2.2 (6,65)=1.668138, p>.05. Therefore, we rejected the alternative hypothesis H2.2 and concluded that practicing pair work in the process of literary text analysis in primary school does not depend on the students' age. ANOVA-single factor test results (Table 10) show that we can reject the null hypothesis for the third factor and accept the alternative one H2.3 (F 2.3 (6, 67)= 4.554279, p<.05) that the samples differ from each other regarding the usage of the group work. In addition, we can conclude that practicing group work in the process of the literary prose text analysis depends on the students' age. We can also reject the null hypothesis for the fourth factor -individual work because of F 2.4 (6,66)=2.293868, p<.05 as presented in Table   11 . We can also conclude that practicing individual work in the process of literary prose text analysis depends on the students' age. It should be noted (Chart 2 -X -types of social work, and Y -average time dedicated to each of the social types of work within the framework of a 40-minute lesson) that whole-class work is the most exploited type of social work in the process of the literary prose text analysis, especially in the upper grades. The responses of the grade 9 teachers indicate that the whole-class work is the only type of social work in that they most frequently use in the classroom.
Chart 2. Social types of work used by teachers for literary prose text analysis in primary school

Conclusion
The aim of the research was to determine whether teachers use different teaching methods and social types of work in the classroom in the process of the literary prose text analysis relative to the age of their students. The results have shown that the teachers use the same teaching methods, i.e. they do not choose teaching methods according to their students' age, which is quite surprising. Text method and conversation are the most used methods among the teachers teaching various grades, but students' oral presentations are used as well. Demonstration and creative writing are the least used methods.
In spite of the fact that the teachers use the same teaching methods, the research results show that they use many variations of the methods depending on the students' age. For instance, teachers use the text method in teaching early primary students for the purpose of developing their reading skills, which means that they use the method mostly for reading and the basic understanding of the text in the contexts in which the students read the text aloud many times during the lesson. On the other hand, teachers use the text method with older students mostly to enable them to develop a deeper understanding of the text and make critical inferences about the specific elements of the plot and the everyday contexts. In upper grades, students are frequently expected to read the text at home, whereas reading aloud in the class is rarely practiced. Conversation is a frequently used method, but for different purposes with younger and older students. Younger students are engaged in conversation with much easier questions (plot analysis and basic characterization of the characters in the text, localization of time and place in a text) than older ones (specific events in the plot, character analysis from various perspectives, text localization by making extra-textual connections).
We can conclude that the choice of the social types of work depends on the students' age (except for pair work). Group work is increasingly used starting from the 3rd to 5th grade, decreases unexpectedly in the 6 th grade, and reaches its peak in grade 7. The fact that group work is rarely used (8 th grade) or not commonly used (9 th grade) in upper grades is quite surprising, bearing in mind the increased preparedness of the students to actively participate in the process of collaboration and cooperation in terms of their increased skills for managing information and increased responsibility for accomplishing the learning objectives. Pair work is the least used type of social work in the classroom in all grades, in spite of its advantages over individual work (Sert, 2005) . Similarly, the most notable difference in using social types of work in the classroom is evident in the grades 6-9, and in the lower grades (3-5) when teachers use various types of social work in the class almost equally (except for the pair work). In the 6 th grade, teachers use whole-class activities most of the time, followed by individual and group work. Pair work is rarely used. In the 7 th grade, the whole-class work and group work are the most exploited social types of work, while individual and pair work are used least. The fact that whole-class work is the only commonly used social type of work in the classroom in the 9 th grade is rather surprising and calls for further research on this topic, especially if we bear in mind the results of the latest research in this field which show that students like to be engaged both socially an in cooperative learning (Terzić, 2012) .
